This cross-institutional study investigated the student-centred, home, school and society related causes of absenteeism among 1000 undergraduate students from two public universities, 500 each from The University of the West Indies, (UWI), Cave Hill Campus, Barbados and The University of Ibadan (UI), Oyo State, Nigeria. Results revealed that the students were absent from lectures for student-centred, home, school and society related reasons and there were significant differences between UWI and UI students' reasons with school causes being the key factors for absenteeism among the students from both institutions. Additionally, gender differences were found among the Nigerian undergraduates' student-centred and school causes of absenteeism while gender did not affect the causes of absenteeism among the undergraduates in Barbados. These results were discussed with the hope of understanding and tackling absenteeism among the students from the two different institutions.
Introduction
Absenteeism from lectures by the university students appears to be a serious problem that seems to transcend and defile all the strategies by the university authorities and lecturers' efforts to curb it. Investigators reported the magnitude of this phenomenon (Gump 2006; Hughes 2005; Hunter & Tetley 1999; Longhurst 1999; McCarey, Barr & Rattray, 2006; Nicholl & Timmins 2005; Sharma, Mendez, & O'Byrne 2005) and its consequences on the students' immediate academic achievement and future application of skills (Epstein & Sheldon, 2002; Sade & Stroud 1982) . Since students are active participants in their learning experiences and must take responsibility for achieving their potentials through successful completion of each stage of their studies, it is common therefore to see many universities coming up with various measures to ensure students' attendance at lectures in accordance with their commitments to encourage and help the students to achieve their potentials to the maximum capability in their studies and in developing lifelong skills and competencies. Attendance is a key component in students' retention, progression, achievement and employability, it is therefore important that schools have in place effective mechanisms to monitor the attendance of students they consider to be "at risk", and to engage with them positively at an early stage (Heriot Watt University, Policy on Student Attendance, 2007).
Thus, in the Caribbean, The University of the West Indies, a three-campus entity, (Cave Hill, Barbados, Mona and St Augustine Campuses) has a common examination regulation which stipulates that: "Any candidate who has been absent from the university for a prolonged period during the teaching of a particular course for any reason other than illness …may be debarred by the relevant Academic Board, on recommendation of the relevant Faculty Board, from taking any University examinations" (UWI Students ' Handbook, 2011 ' Handbook, -2012 .
Similarly, in Nigeria, the University of Ibadan authority also makes it mandatory for students to attend 75% of the lectures before being allowed to sit for examinations (UI, Postgraduate Prospectus, 2010 pp 17-18) . Other universities around the globe also formulated attendance policies to monitor their students' attendance at lectures. For instance, Heriot Watt University expects all the students to attend all scheduled learning sessions; timetabled lectures, seminars, tutorials, workshops and laboratory sessions. The University of Oxford suggests that students should sign a legally binding contract requiring them to attend lectures and tutorials, complete written work and attend practical lessons. The attendance policy of the University of New Brunswick also makes it mandatory for each student to attend all scheduled classes. Despite all these efforts, investigators still report that students skip classes due to no just reasons. The reasons for such persistent absenteeism from lectures are the main concern of the researchers in this study and whether the reasons for students' absenteeism will vary from one institution to another because of different locations. It is our expectation that the UWI and UI students will have different reasons for absenteeism from lectures because of the different locations.
Causes of Absenteeism among Higher Education Students
Researchers investigated why students do not attend classes and also why they do. Recently, Wadesango and Machingambi (2011) found that absenteeism is rampant among the students in three South African universities due to reasons like: lack of subject interest, poor teaching strategies by lecturers, unfavourable learning environment, too much socialization, part-time jobs to augment meagre bursaries granted by various sponsors and poor relations with the lecturers. Dhaliwal (2003) also found among 101 medical students in Delhi, that illness, family commitment, teacher/topic, or lecture period spent in an extended clinical posting were causes of absenteeism and higher attendance was associated with better marks. In a similar study of medical students' attendance at lectures in the UK, Mattick, Crocker and Bligh (2007) reported that attendance dwindle as they progress in their academic career. They reported that more students (87%) attended non-compulsory plenary lectures to understand factors affecting the value placed by students on the first two years of a contemporary medical curriculum at the beginning of the first academic year, with numbers decreasing to (78%) as the year progressed. In an earlier study at the University of Canterbury, New Zealand, Hunter and Tetley (1999) interviewed 168 full-time students about not only their reasons for not attending lectures but also their reasons for attending and found that tertiary education students will not miss lectures that were interesting and those considered important to their degree, those in which there was a lot of materials given out, those where they liked the subject content or in which the lecturer was good, while those that they will not attend according to (Gump, 2006; Nicholl & Timmins, 2005 ) also, were perceived as academy-centred such as: failure to connect the content of the lecture to assessment or the 'real world', the availability of lecture material in online forms, unexciting, unchallenging lecturers, timing of lectures and competing assignment commitments.
In spite of the serious consequences of lecture absenteeism as documented by Epstein and Sheldon (2002) and Moore, Armstrong, and Pearson (2008) , literature still suggests that the reasons for poor attendance are not well researched nor easy to determine as it is a complex and sensitive issue (Hamilton, Hinton, & Qian 2008) because an individual's decision to come to lectures or not will be influenced by many factors. Furthermore, it is often believed that a student who has poor attendance is poorly motivated, but this need not necessarily be the case. A measure of aggregate attendance such as an average or percentage of all weeks in the term is a rather crude measure and does not take into account the different emphases at different parts of the term, whether the scene setting at the beginning, the rhythm established during the term itself, the preparation weeks preceding in-term assessment, the systematic and continuous build up of the student's knowledge base over the term, or the preparation for a major end of term assessment such as an examination (Hamilton, Hinton, & Qian 2008) .
However, in the Caribbean, in the The University of the West Indies, especially in Barbados, literature abounds on improving the quality of teaching and learning, maximizing students' learning and knowledge creation through the open campus learning system, integration of information communication technology into the institution's programme of activities through the use of videos in the classroom and through blackboard and e-learning systems (Longsworth 2009; Watson & Barbado 2008) ; the significance of the library in supporting teaching, learning and research (Helenese-Paul 2008) and supposed differences in learning styles (Burskey 2004 ), yet there is little focus on the issue of student absenteeism from lectures in spite of its frequency, its consequences and serious complaints by faculty on students' poor attendance at lectures during personal discussions and departmental meetings until recently that literature identifies the implications of absenteeism from lectures among undergraduate students in Barbados (Fayombo 2010) and evidences of students' absenteeism from elementary and primary schools in Jamaica (Knight & Rapley, 2007) .
Similarly, in Nigeria, investigators focused on various tricks adopted by students in perpetuating examination malpractices in tertiary institutions (Yakubu,1998) ; the efficacy of moral/religious counselling in curbing examination malpractices among the students (Eweniyi, 2002) and coping with challenges of realistic assessment in English in higher education (Ezema, 2001) , attitudes of Nigerian lecturers and students towards sexual harassment (Fayombo, (2007) ; incidences of absenteeism among the primary and secondary school students (Ofovwe & Ofili, 2007; Oghuvbu 2008 ) and causes of absenteeism and dropout among secondary school students in Delta State, yet little had been done in the area of research to find out the causes of absenteeism among the Nigerian university students in spite of its debilitating consequences on students' conduct during the examination, students' potentials, students' acquisition and application of skills in future endeavours. It is against this back drop that this research is conducted.
Present Study
This study is therefore carried out to investigate the causes of students' absenteeism from lectures among the UWI students in Barbados and the UI students in Nigeria and also to find out whether there will be statistically significant differences in the causes of absenteeism between UWI and UI students with the hope of proffering solutions to these problems. From the literature reviewed, it is evident that absenteeism from lectures and its attending consequences is a pandemic disease among university students around the globe, yet the reasons for poor attendance are not well researched among the university students in both institutions where this study was carried out despite the fact that The University of the West Indies, Barbados and the University of Ibadan, Nigeria are not immune to students' absenteeism from lectures. Additionally, this study is peculiar because there had not been any cross institutional study of the causes of absenteeism between UWI and UI students and even among university students around the globe as categorized in this study into: student-centred causes such as lack of interest in school work; home related causes like family commitments; school related causes like lecture methods, schedules, contents and society related causes such as transportation and inclement weather. This categorisation will enable the researchers to have a better focus on the category most responsible for students' absenteeism.
Howe (2000) posits "It will not be advisable to wait on statistics before tackling the problem and finding solutions to absenteeism, …statistical trends by definition takes time to develop, unfortunately, by the time the data emerge, fully crunched, the crisis will also have emerged, fully blown". In UWI and UI, it has been observed that many students skip lectures and tutorial classes without genuine reasons, some of them will come to the class, sign the attendance register and leave before the lecture ends while some will not even attend a single lecture and they will see their lecturer for the first time on the examination day! This has grievous consequences on the students' academic achievement and future endeavours. It is of great necessity and urgency therefore to conduct this research to investigate the causes of absenteeism from lectures among the UWI and UI students and find out whether there will be statistically significant difference in the causes of absenteeism between UWI and UI students with the hope of proffering solutions to this problem. We expected that when compared, there will be differences in the students' reasons for absenteeism from lectures because of different personality makeup and cultural settings.
To this end therefore, this study addressed the following research questions: 1) What are the student-centred, home, school and society related causes of absenteeism among the university students in Barbados and Nigeria?
2) Which of the causes will be mostly responsible for absenteeism among the university students in UWI and UI?
3) Will there be statistically significant differences in the causes of absenteeism between UWI and UI students?
Method

Participants
The participants were 500 UWI students with age ranging from 16 -50 years; (M= 25.52, SD= 8.12; 205 males, 295 females) and 500 UI students with age range from 20 -47 years, (M= 30.91, SD= 6.90 ; 211 males and 289 females) 2010/2011 academic year. The UWI students were randomly selected from the faculties of Social Science, Humanities and Education, Law, Medical Sciences, Pure and Applied Science, while the UI sample was randomly selected from the departments of Social work, Educational Management, Adult Education, Teacher Education, Physical and Health Education.
Measure
Factors Influencing Absenteeism Questionnaire (FIAQ) developed by the researchers was the only instrument used for data collection in this study. It has two sections; Section A comprises of the demographic variables such as gender, faculty/department, year of study, age etc. Section B consists of 35 items designed to measure the causes of absenteeism among the university students with four subscales categorized as: 1) Student-centred sub scale consisting of ten items which are related to the students' personal factors like: Thus the student centred scale consists of items 1-10; home causes scale consists of items 11 -17, School causes consists of items 18 -27 and finally, the society causes scale consists of items 28-35. All items were measured by a modified 4-point Likert scale response anchors ranging from strongly agree to strongly disagree with corresponding scores of 4, 3, 2, and 1. The 35 items were generated during the review of literature and the initial versions were given to experts for suggestions and comments before coming up with the final version. The reliability of the instrument was ascertained by carrying out pilot studies among the UWI and UI students. The instrument yielded Cronbach's Alpha reliability coefficients of .87 and .79 among the UWI and UI samples respectively. The validity was ascertained by the choice of items which were subjected to internal consistency analysis (Cronbach's Alpha), which is an index of item homogeneity and an indication of construct validity.
To further ensure the validity of the instrument, the data were also subjected to a principal component analysis with varimax rotation. The various indicators of factorability were good; the components can be thought of as representing the four categories of factors causing absenteeism among the students thus: Component 1: Student-centred causes; Component 2: Home causes; Component 3: School causes; Component 4: Society causes. The components and the variable that load on them are shown on Table 1 . The four components together explained 40.6% of the variance in absenteeism.
Insert Table 1 Here
Procedure
Informed consent of the students to participate in the survey was obtained during the lectures prior to the administration of the questionnaire. The students were briefed of the purpose of the research and that they were free not to participate in the study if they so wished but they all consented to participate. The students were surveyed in their lecture halls with the help of four research assistants who had been groomed in the administration of the instrument. The researchers took time to brief the participants on the process of answering the items in the questionnaire and that it is not for examination purpose but for research and they were also told that the information would remain confidential. To buttress this, the students were told not to write their names or identification numbers on the instrument. The researchers ensured that all the scales in the instrument were properly filled and the questionnaires were collected immediately the participants had finished. The administration of the instrument lasted for approximately 30 minutes.
Data Analysis
The data collected were entered into SPSS version 16, Descriptive Statistics, Independent t-test and ANOVA were conducted to analyse the data.
Results
The students were asked to indicate the number of times they were absent from the lectures during the semester. From the findings on table 2, it is evident that the problem of absenteeism was quite prevalent among the students in the two universities that participated in this study thus confirming the globalisation of absenteeism from lectures among the university students.
Insert Table 2 Here
In order to address the problem of absenteeism from lectures, this study sought to categorise the major factors that give rise to this problem. The findings of this study thus revolved around the following four categories: student-centred, home, school and society causes.
Research Question 1: What are the causes of absenteeism among the university students in Barbados and Nigeria? Research Question 2: Which of the causes will be mostly responsible for absenteeism among the UWI and UI students?
Insert Table 3 Here The findings on table 3 as well as figure 1 revealed that students were absent from lectures because of student-centred, home, school and society related reasons. It is also evident that the mean score for school or academic reasons was the highest indicating that many students from UWI and UI were absent from lectures most of the time because of school or academic related reasons like " poor teaching skills of lecturers leading to boring lectures", "lecturers not turning up for scheduled lectures", followed by students' personal reasons like: "lack of interest in school subjects or courses", "inability of the mental capacity of students to match the course or courses opted for", followed by home related causes like "working to meet up the daily needs for the family", "poor family relationships" and lastly by society related causes such as "low societal value for education", "transportation problems". This result indicates that school related causes are most problematic among the UWI and UI students thus demanding more attention from all the stakeholders.
Additionally, as shown in table 3, the UI students had higher means in school (M = 35.40) and home causes (M = 19.61) when compared with the UWI students (M = 30.01); (M = 17.74), while the UWI students had higher means in society related causes (M = 17.60) when compared with their UI counterparts (M=15.49). Interestingly, the students from UWI and UI had almost the same means in the measure of student causes (M = 29.14; M = 29.37) respectively. This means that the UI students' reasons for absenteeism are more school and home based than their counterparts in UWI whose reasons for absenteeism are more resident in the society. The almost equal mean scores obtained in student-centred causes by UWI and UI students is an indication that the students' personal reasons for absenteeism from lectures are similar in spite of the different environments.
Insert Figure 1 Here
Having found the different causes of absenteeism among the students and the category that is most responsible for absenteeism, the next step is to find out whether the differences will be statistically significant between the UWI and the UI students. and UI students?
Insert Table 4 Here As shown in table 4, it was found that the UWI and UI students were most significantly different in the school causes (F (1,998) = 244.63, p < .001), more significantly different in society causes (F (1,998) = 62.77, p < .001), and least significantly different in home causes, (F(1,998) = 34.40, p < .001); while there was no significant difference in the students-centred reasons for absenteeism. In other words, the students from both institutions have the same personal reasons for absenteeism from lectures while their home, school and society related reasons differ. Of particular interest to the researchers is also to find out whether gender will affect the students' reasons for absenteeism.
Research Question 4: Will gender affect the causes of absenteeism between UWI and UI students?
Insert Table 5 Here
The findings on table 5 revealed that among the UWI students, males had higher means in home and society causes than their female counterparts, while females had higher means in student-centred and school causes than the males. In other words, the causes of males' absenteeism from lectures are more resident in the home and the society while those of females are more personal and more resident in school, although these differences were not statistically significant.
Insert Table 6 Here As shown in table 6 and in figure 2, it was found that among the UI students, there were significant gender differences in the student-centred causes (t=5.06, P<0.05) with males having higher means (M = 30.53) than females (M = 28.52) and also in school related causes of absenteeism (t=3.83, P<0.05) with females having higher means (M = 36.18) than males (M = 34.33) indicating that males and females have different personal and school related reasons for absenteeism from lectures. However, the differences in home and society causes were not significant although in home causes, males had slightly higher means (M = 19.79) than females (M =19.48) while females had slightly higher (M = 15.57) means than males (M= 15.37) in society causes. These results also indicated that males and females in UI have similar home and society reasons for absenteeism from lectures.
Insert Figure 2 here 
Discussion
The problem of students' absenteeism from lectures is becoming the concern of every member of society because of its grievous consequences on the individual in particular and the society in general. This study investigated the student-centred, home, school and society related causes of absenteeism among the students at The University of the West Indies, Barbados and University of Ibadan, Nigeria.
One of the major findings of this study as seen on table 2 is that there is a problem of absenteeism from lectures among the UWI and UI students indicating its prevalence across the two institutions and that the students skip classes because of school, student-centred, home and society reasons.
This result provides an interesting theoretical link to the nature of learning process which is inherently difficult and mentally tasking. Investigators such as Illeris (2004) and Ormrod, (1995) posit that learning brings together cognitive, emotional, and environmental influences and experiences for acquiring, enhancing or making changes in one's knowledge, skills, values and world views. It is also thought of as the way in which information is absorbed, processed, and retained which require serious attention and good functioning of students' mental capabilities. Since the main purpose of coming for lectures is to learn and acquire knowledge, many students see it as too demanding and stressful when compared with relaxing at home, going to parties and beaches, watching films and other activities which are more attractive and enjoyable. It may not be surprising then to see the students from the two different learning environments skipping lectures because of the nature of learning activities and lack of interest. This finding amplifies Cleary-Holdforth's (2007) earlier assertion that non-attendance at university seems to be an on-going problem that appears to transcend country, university and discipline and also lends credence to the recent finding by Wadesango and Machingambi (2011) that absenteeism is rampant among the students in three South African universities due to reasons including: lack of subject interest, poor teaching strategies by lecturers, unfavourable learning environment, too much socialization and part-time jobs to augment meagre bursaries.
The results on table 3 and figure 1 also show that both UWI and UI students' reasons for being absent from lectures are personal or student-centred, home, school and society related causes. Expectedly, out of the four categories, the sample of this study indicated that the school related reasons such as "poor teaching skills of lecturers leading to boring lectures", "lecturers not turning up for scheduled lectures" and "clashes on time table" are mostly responsible for their absenteeism. Student-centred reasons such as "lack of interest in school subjects or courses", "inability of the mental capacity of students to match the course or courses opted for" were also identified as being more responsible for absenteeism followed by home related causes like "working to meet up the daily needs for the family", "poor family relationships" and lastly by society related causes such as "low societal value for education", "transportation problems".
One probable explanation for the most significant outcome of school or academic related reasons is that they are very important and pivotal to students' attendance at lectures. Suffice to say therefore that if the students are interested in the lectures and the parents as well as the society are supportive, students are likely to skip boring lectures and those that are not relevant to their future needs. This finding corroborated the earlier report by Hunter and Tetley (1999) who found that the tertiary education students will not miss lectures that are interesting and those considered important to their degree, those in which there was a lot of material given out, those where they liked the subject content or in which the lecturer was good, while those that they will not attend according to (Gump, 2006; Nicholl & Timmins, 2005) were perceived as academy-centred such as: failure to connect the content of the lecture to assessment or the 'real world', the availability of lecture material in online forms, unexciting, unchallenging lecturers, timing of lectures and competing assignment commitments.
Another major finding of this study as revealed on tables 3 and 4 is that both the UWI and UI students differ significantly in their reasons for absenteeism from lectures thus: the UI students' reasons for absenteeism are more school and home based than their counterparts in UWI whose reasons for absenteeism are more resident in the society. Interestingly, the almost equal mean scores obtained by both UWI and UI students in student-centred causes show that they have similar student-centred reasons for absenteeism from lectures in spite of the different environments. These findings may be attributed to the fact that these students come from different environments and cultural set up which may probably impact on school causes such as "poor teaching skills of lecturers leading to boring lectures", as well as home causes like; "working to meet up the daily needs for the family" and society related causes such as "low societal value for education", which are liable to environmental influences and can be controlled by external forces like the educational policies, child rearing practices and traditions, country's economy, politics and system of government. Perversely, the finding of this study reveals that the university students from both institutions are similar in their student-centred reasons for absenteeism such as "lack of interest in school subjects or courses". This seemed to be logical because these are internal causes which are personal to the students which transcend cultural barriers and environmental influences, hence the non significant difference in their student-centred reasons for absenteeism.
The last finding of this study as revealed on table 6 is that significant gender differences existed among the UI students in the student-centred causes with males having higher means than females and females having higher means than males in school related causes of absenteeism indicating that males and females have different student-centred and school related reasons for absenteeism from lectures. Thus, the male university students may not likely attend lectures because of personal reasons like: lack of intrinsic motivation and interest in the school and school courses while the females may not attend because of academy -centred reasons like boring, uninteresting, irrelevant and unchallenging lectures delivered in a climate not conducive to learning.
These findings on gender disparity in reasons for absenteeism from lectures among the UWI and UI students also correspond to gender differences in measures of interest in school in terms of participation in academic activities and performance thereby generating results that are quite consistent with the extant literature in this field that girls work harder and attend classes more frequently than boys; boys disregard authority, and that there are differences in students' attitudes to work, maturity and effective learning strategies (Baker & Jones 1993; Fayombo 2010; Wainer & Steinberg, 1992) . Thus, females excel in their studies and outperformed their male counterparts as found among undergraduate students in a large public university in Turkey, (Dayıoğlu, and Türüt-Aşik 2004) because of school related or academic reasons like interesting, captivating, motivating lectures facilitated by the females' preferred choice of subjects like language arts and music which are inherently interesting as found in a representative sample of students from United States, Taiwan and Japan (Evans, Schweingruber, & Stevenson 2002) . However, females who have lower self efficacy in computing and marketing than male students as found by Busch (1995) among Norwegian College students as well as other maths-related and traditionally male-dominated subjects such as computer science as reported by Betz and Hackett (1983) and Post-Hammer and Smith, (1985) may likely skip classes. On the other hand, males may likely attend lectures because of their interest and motivation in science, math, and sports and because of more role models to emulate, greater verbal encouragement, and less fear of the machines, (Evans, Schweingruber, & Stevenson 2002) . society reasons for absenteeism from lectures as well as the non significant gender differences in the reasons for absenteeism among the male and female students in UWI as seen in tables 5 and 6 may be attributed to the same cultural setup and environment that both the males and the females have been brought up, hence, the similarities in their reasons for absenteeism.
Conclusion
This study has shown that the problem of absenteeism is quite prevalent among the university students in Barbados and Nigeria, hence its accentuation around the globe. The problem is caused by the interaction of a multiplicity of factors namely: student-centred, home, school and society related reasons. The student-centred reasons are personal and internal to the students and may not be controlled externally, while the home, school and society related reasons are external to the students and they may be manipulated. It was found that the school factors were primarily responsible for absenteeism among both UWI and UI students, again pointing the accusing fingers at the lecturers as found in many studies that the tertiary education students will not miss lectures that were interesting and those considered important to their degree (Hunter and Tetley 1999) , while those that they will not attend according to (Gump, 2006; Nicholl & Timmins, 2005) were perceived as academy-centred such as: failure to connect the content of the lecture to assessment or the 'real world', the availability of lecture material in online forms, unexciting, unchallenging lecturers. The problem of student absenteeism from lectures cuts across the different levels of education and is also spreading around the globe as evident in this study and if this problem is not addressed, it may have debilitating consequences on the quality of graduates from the universities.
Recommendations/Solutions
In order to solve the problem of students' absenteeism, all the four facets of the causes must be addressed in order of magnitude thus:
School or Academic Causes
1) Lecturers' needs should be identified and their skills be enhanced through various training programmes and seminars so as to change their orientation from the traditional lecture method to interactive and innovative lecture method. A step towards this has been taken by The University of the West Indies, Cave Hill Campus, Barbados by encouraging all faculty to undergo the Certificate in University Teaching and Learning (CUTL) training to enhance lecturer's teaching skills and enable them to be more effective teachers.
2) It is imperative that the lecturers try to respond to the problem of students' absenteeism by exploring creative techniques to increase class attendance. One way of achieving this is to let the students realise that their attendances at lectures are important in that they have significant roles to play in the class through class participation in order to achieve the learning objectives. Thus, lecturers should see the students as co-partners in business whose efforts are also necessary for the teaching learning process to be effective.
3) It is also necessary for lecturers to keep the attendance register to be able to monitor students' attendances at lectures. Once in a while, lecturers can deliberately call the names of the absentees to participate in the lectures. This again will create the feelings of being cared for in the students and encourage them to come for lectures especially if the lecturer sends their friends to them that he will like to see them in the classroom. 4) Lecturers should be good models by attending lectures regularly and punctually. 5) Lecturers should be well prepared for the lectures, arrest the attention of the students by presenting a good problem, the use of animation, audio, graphics, thereby stimulating learning and making the learners to be curious and be motivated to learn the subject/skill that the course addresses as suggested by Gagné (1985) . 6) Wadesango and Machingambi (2011) in addition, suggested that the implementation of effective and functional student orientation and student support programmes could also be part of the intervention strategies that universities might need to consider among others. Students need regular guidance and counselling services as well as career support so that they may be able to cope with university life and all that goes with it. 7) Hunter and Tetley (1999) concluded that the school or academic information is of tremendous value to educators as it provides direction with regard to what students want from lectures, what excites them and ultimately, what may encourage them to attend. Quinn (2000) and Toohey (1999) also suggested that as part of the solutions, it is imperative that as much as possible, educators endeavour to ensure that their lectures are interesting, relevant, delivered in a positive manner and in an environment that affords respect and equality to all as well as in a climate that is conducive to learning.
Student-Centred Causes
1) Students' interests in learning are paramount to their attendances at lectures, they must be self driven as this intrinsic motivation is stronger than the extrinsic motivation from lecturers, parents and the society and therefore yields better result in learning. As the students are being externally motivated and encouraged to attend lectures, they should also be willing to learn as this will make learning meaningful and even facilitate their attendance at lectures 2) There is a popular adage that "you can drag a horse to water but you cannot force it to drink unless it is thirsty". It is when the students are thirsty for knowledge that that they go for lectures. Lecturers open the door, but the students must enter by themselves.
3) Students are "architects of their own fortune", therefore, they should be active learners by participating in the class activities during lectures and the tutorials and they should also be resourceful in order to develop and improve their mental capability as well as complement lecturers' efforts in the class. 4) All these recommendations for solving student-centred causes of absenteeism lend credence to Bulunuz and Jarret (2009) assertion that there is a connection between interest and effort. The more a person is interested in a subject, the more effort he will put into it. He further described an interested person as being engaged, engrossed or entirely taken up by an activity because of its recognized worth. Suffice to say therefore that students' interests will also sustain their lecture attendance.
Home Causes
1) Parents' efforts are also vital to students' attendance at lectures. They should provide the financial, moral, social and emotional support essential for their wards' regular attendance at school. Parents should not shift the financial responsibilities to the students and should avoid unnecessary demands from them and at the same time, the parents should guide against over pampering the students so that they will have self discipline, respect their lecturers and find it valuable to attend lectures and participate in class activities.
2) Parents should also model punctual and regular attendance at their workplace. Parents who often give flimsy excuses for being absent from work are bad models for the children to emulate.
Society Causes
1) It is advisable that universities which had been subsidising school fees heavily should take stringent measures to ensure that the students value what they have and come for lectures regularly.
2) All the people in the society, the psychologists, educators, school guidance counsellors, policy makers in the government, religious leaders etc should all come together to combat the problem of students' absenteeism from lectures by advising the students at various levels of education on the importance of attendance at lectures on their academic achievement and their future application skills.
3) It is hoped that these suggestions will make a difference.
This study had uniquely contributed significantly to the body of literature on students' reasons for absenteeism from lectures especially by looking at the different facets of reasons (school, student-centred, home and society) across two public universities; UWI in Barbados (in the Caribbean) and UI in Nigeria (in Africa). Further research can however be carried out to investigate the influence that age groups, course of study, year in the university and mode of study may have on students' reasons for absenteeism from lectures. One of the school related reasons for absenteeism that also needs further investigation is the impact of lecture notes on attendance. 
